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PostCOVIDB19 Recovery:
Establisiing the nature of our most vulnerable learners, staff and families
¢ engaging in a slow hurry.
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Introduction
| have attempted todistil much of what we have planned and achieved and what the next steps will be in the next pages.

| found this articlemirrored our approach, which was heartenipngnd may to some degreeexplain our successes:
https://www.mckinsey.com/industries/publiesector/our-insights/lessondrom-the-military-for-covid-time-
leadership?cid=othepso-twi-mpsmpstsp-2006-i5a&sid=5edeb85308757b7c0a34e01b&linkld=90457276

In essence we haviied to lead by:

1 Taking acountof the human factors health concerns, changes in the patns of family life, isolationloss, etc.

1 Plamed, plamed some more, and watcéd for escalating problems

1 Usdadl ultimate empowernent to seek action in line with the intentionbehind our strategies, dependent ofiexible
structures, welldefined intent,professionalismand trust.

1 Communcating succinctly and creating single source of information

1 Hurried carefully¢ by having a plarahead team that works through issuasndreduces the number of surprises.

1 Not expecing or demandingoerfection.

The pages that follow include sectioiscluding

1 a summary diagram of our strategy from August, 1 Loss and levers
1 What have we done, what we know artw do we 1 Supporting vulnerable staff and rebuilding teams,
know it? T {2 6KIGd R2Sa&a GKAa Ittt YSIy F2N W

1 Who are the vulnerable and how do we identify them?


https://www.mckinsey.com/industries/public-sector/our-insights/lessons-from-the-military-for-covid-time-leadership?cid=other-pso-twi-mps-mps-tsp-2006-i5a&sid=5edeb85308757b7c0a34e01b&linkId=90457276
https://www.mckinsey.com/industries/public-sector/our-insights/lessons-from-the-military-for-covid-time-leadership?cid=other-pso-twi-mps-mps-tsp-2006-i5a&sid=5edeb85308757b7c0a34e01b&linkId=90457276
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What have we done, what we knovand how do we know it?

Every childg weekly welfare checks

Completed by all learners before Tuesday evening; checl
by My Time tutor, analysed by admin support, texts sent,
checked by My Time tutor, analysed by admin support;
checked and discussed by pastoral team; supportive pho
calls made by enaf-week.

Vulnerable learners and familiesweekly welfare checks

Learners in support department weekly welfare checks

Pastoral team check by phone, video, text, email as
appropriate.
Support teachersheck by phonevideo; Facebook pagé?).

Parents/carer and taff ¢ weekly letter and/or video from
Executive Headteachddban High and Tire8chools

See website:
M http://www.obanhigh.argyltbute.sch.uk/schoohews

Community consultatiomquestionnaire evaluating wellness
and remote learning (MarciMay 2020; MayJune 2020)

Google forms for parents/carers, learners, teachers
summary MarchMay 2020 (see appendix 1 and video
https://www.youtube.com/watch?v=yjJiQvC63mummary May
June 202ttps://www.youtube.com/watch?v=djoSdAOjHfl

Pastoralsupport teams(see next page for welfare strategy

Mainstream school by clag Depute, PT Guidance, Health
and Weltbeing Family liaison Officer (PEF); Admin
FaaAradlryido L¢e WSELSNIQ GSIO
Support Dept (see above)

COVID Support packadtor teaches, learners, parents/
carers)

Faculty (remote) meetings and supportive collaboration

Including strategies, support and guidance on remote

learning, welfare, health and webeing, etc.; se website:

1 http://www.obanhigh.argyltbute.sch.uk/about/covid
19--schoolclosurepack

1 http://www.obanhigh.argyltbute.sch.uk/about/covid
19--supportdocuments



http://www.obanhigh.argyll-bute.sch.uk/school-news
https://www.youtube.com/watch?v=yjJiQvC63pI
https://www.youtube.com/watch?v=djoSdA0jHfI
http://www.obanhigh.argyll-bute.sch.uk/about/covid-19--school-closure-pack
http://www.obanhigh.argyll-bute.sch.uk/about/covid-19--school-closure-pack

SupportDepartment

Weekly phone/video
call/text by eacherswith
support dept. pupils,
Traveler family pupils

mainstream pupils

Weeklyspreadsheet
to Senior Depute (Fri)

Pupils from vulnerable
families (by clan)

Weekly phone call/text
with replyrequired

PT Guidance or HWB
Officer/Youth Worker

Logged and any concern i
pastoral notes

Weekly spreadsheet to
Senior Depute each Frida

Free School Meals

ShieldedFamilies
weekly deliveries

All pupils

Welfare check through Google Classroom checked by
Time teacher end of Tuesday.

Delegated Admin staff text parent/carer Weds to remin
pupil to sign in.

Welfare check through Google Classrocimecked again by
My Time teacher end of Thursday.

Clan meeting (DHT/PTG/HWB/Admin) Friday 10:30 am
delegate phone calls to and parent/carer where there h
been no response.

daily deliveries/checks vig
Hub /

/'

All pupils being checkedach weelc spreadsheet to
Senior Depute (OHS) by Friday

Welfare check through Google Classroom checked
Primary teacher each day.

Welfare check through Google Classroom to check
engagement with learning by for High School.

Senior Depute
coordnates all relevant contact/phone calls.

"~

Aine Cooney

Senior Depute Tiree School

\VHL

PT Guidance/HWB
Officers/Youth
Worker

N

Daily deliveries FSM

Board ofStudies

Weekly meeting

/

Peter Bain

Weekly meeting

Executive Headteacher

Kevin Champion

Senior Depute OHS

Daily checks via the Hub

\

SLT Plus

3 meetings per week

e

Weekly meeting between

Lisa Myburgh

Educational Psychologist

DHT and PT Faculty
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Who are the vulnerable and how do we identify them?

Vulnerable children and young people are those across all year gfthgg$ SNY Wl £ &SI NJ INRdzLIAQ Ay UGKA& Oz2y
to children under 5 eligible for early years entitlements and childned young people aged 5 to ®8 aged 5 to 25 for children and young
people with an HC planywho:

1 are assessed deing in need under section 17 of the Children Act 1989, including children and young people who have a child in need

plan, a child protection plan or who are a lookafter child

have an education, health and care (EHC) plan

children and young peopleanKS SR3IS 2F NBOSAQGAY3I &adzZlILI2NI FNRBY OKAf RNBYyQa a20Al
adopted children,

GK2aS Fd Nxail 2F 0SO2YAy3 b99¢ oWy2i Ay SYLI 28YSyidzX SRdOFGAZ2Yy 2
those living in temporary accommodation,

those who are young carers

thosedetermined by the school at our discretion including: PEF, impoverished, mental health (e.g. anxiety), school refuseuagany y
people/families being supported by Health and \AR#ling Family Liaison Officers.

= =4 -8 4 -8 4 -9

But we need to identify and support vulnesbe parents/carers and staff. Compassionaeadlership is crucial at this time.

All of our learnersfamilies and staffvill need a holistic recovery, some may need a focused recovery intervention
programme, personalised to their needs; others may need a deeper and longer lasting recovery period, enabling a fuller
exploration of the severity of their traumand emergent atachment issuesNow is the time to return to more humane
approaches concerned with the fundamental wellbeing, and secursifve developmat of children and young people.

How willfamilies and/orstaff manage their own recovery?

Children, young peopleparents/carers and staff may be vulnerable, having experienced one or more of five losses which
might trigger the emergencegemotionally, of anxiety, trasma and bereavementThe overall impactannot be
underestimated. It couldtcauséhave causeda rapid erosion of thehysical andnental health state in our childrenyoung
people, parents/carers and staff
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Lossof Daily routines have evaporatedhe loss of routine and structure, will be traumatic for some.
routine Mood swings may prevail; they can become irrational and illogical.
¢tKSNS OFly o6S | t2aa 2F afSSLIT GKS Odzydzt  § A @S )
Loss of For a significant number afhildren the loss of structure will be dastating.
structure What will the children be making of this period of nattendance?
What worries will they have because growps have now stopped them going to school indefinitely?
witnessing a sea of adult anxiety
The suddenness of it all may induce panic attacks, a loss oftsalfrol, as the child feels their own
intellect no longer informs theipersonal judgements accuratelnxiety is a cruel companion.
Loss of The loss of friendship and socialtéraction (not seang their friends andeeling a sense of selivorth
friendship that only a peer group can offeQould trigger a bereavement response in some of our childaed
young people Wecannot underestimate the impact of the loss of that social interactidheir whole
self-image, selfesteem, and seltoncept, is located in the interaction and dynamics of a peer group
Somewill mourn for how their life was compared to how it is now.
Somehave undergone a period where friends and family members have been avoided because the
a threat; how long will it take for children to feel not threatened by nearness of others?
Loss of National examinationsapprenticeshipstraining, jobs, businesses, holidays and travel and other
opportunity planned experiences, rites of passageogression in learning, support mechanisms in all their farmsg
Loss of For some, the loss of freedom is constrainjngpacting family relationslpis, e.g.what teen
freedom acknowledges parental skilkend to be taught by a p&nt who clearly knows nothinglhey cannot test

their emerging self, against the kes and routines of family lifeThere will be many students who are
young carers, and this loss &feedom will be combined with a weight of responsibility that will have
made academic learning feel inconsequential.

The following thoudt-provoking read describethe diversity of experiences and learning variation between how our studentsxgerienciig
remote learning The authorexplores and then navigate the complexitynd challenges resulting from trsudden lurch to remotéearning aad will
resonatewith many of you. It also exemplifies why our approach through compassion, kindnesscamection is so crucial.
https://benjamindwhite.wordpress.com/2020/06/14/thehidden-lives-of-online-learners/



https://benjamindwhite.wordpress.com/2020/06/14/the-hidden-lives-of-online-learners/
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In response to the weight of loss owulnerable childrenyoung people families and staffvill have experienced, what are
our levers of recovery?

T Lever 1: Relationshipg 4 S O y Q @&ll o8rielai8ebsiito return joyfullymany of the relationships that were thriving,
may need to be invdgd in and restored. We need to plan for this to pw@en, not assume that it will. We may need to
reach out to greet them, use the relationships we build to cushion the discomfort of returning.

1 Lever 2: Communityg we must recognise that curriculum will hasbeen based in the community for a long period of
time. We need to listen to what has happened in this time, understand the needs of our community and engage them in
the transitioning of learning back into school.

1 Lever 3: Transparent Curriculum manyof our learners and parents/carerswill feel like they have lost time in learning
and we must show them how we are addressing these gaps, consulting aedresiructing with ourearners to heal this
sense of loss.

1 Lever 4: Metacognitiong in different envionments,learners will have been learning in different ways. It is vital that we
make the skills for learning in a school environment explicit to olildren and young people reskill and rebuild their
confidence as learners.

1 Lever 5: Space to be, torediscover self, and to find their voice on learning in this issulé is only natural that we all
think we need towork at an incredible pace to make sure this group of learners are not disadvantaged against their
peers, providing opportunity anéxploration alongside the intensity of our expectatiogbut let® be smart and adopt
0KS WwWaft2g KdzNNEQ

! a4 O KRegolve®y&trategy(see page 3 abovd}y an essential construct for our thinking and our planniWée think we

have quite an accurate picterof the current situation from the checks and meeting we have been holding regularly as part
of our ongoing welfare strategyeach school must fill it with the content they believe is best for the children of their school
community, informed by your imerent understanding of our children iaur community. Wiat were the aims and values of

our school before this pndemic? Use them now to guideur judgements, to build a personalised response to the child
young person or adulivho has experienced loss.
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This is a possible tool which might inspire us to develop amsssent tool to measure the vulnerability for all children and
young peoplefile:///C:/Users/championks/AppData/Local/Temp/Temp2 TeenCOVIDLife_Survey

SHINE _members.zip/TeenCovidLife%20Survey%20Questions%20for%20reference.pdf
You may be aware of these surveying process tiatizy 32 Ay 3 FTNRY (GKS / KAfRNSyQa tINXAIYS
https://www.childrensparliament.org.uk/owwork/children-and-coronavirus/and tK S 2 Sf a8 K / KAf RNSYy Qa [/ 2YY
something similar but simpkeand | have her questions. We are planning on dedicated pastoral time in August to be able to
assess and identify individual concerns and issues in a very supportive way. We then plan to mobilise a team of support
from across the schodnd our partners, g. Young Carers, School Nurses, Youth Café, H20, Active Schools, SD&, etc.,
FRRNXS&d4a SIOK ARSY(GAFTASRY RAFTFSNSYlH ySSR 2y |y AYRAOGARzZ £ A&aSR
and support.

For children and yang people, families and some staff, as well as feeling vulnerable due to the reasons above, tieysomaty feel being
vulnerable due to concerns about:

1 Feeling anxious 1 Being in bigger groups than usual
1 Travelling to school 1 Being in smaller group than usual
1 Not knowing what will happen at school 1 LunchtimesBreak times
f Not knowing whichroomd 0 L Qf f 0SS Ay 1 Having to ddPE/exercise
1 Not having usual timetable of lessons 1 Washing hands in school
1 Not knowing which staff will be there 1 Using hand sanitiser/gel
1 Not knowing which other pupils will be in 1 Using the toilet in school
1 Other pupils being noisy/messing about 1 Eating food in school
9 Friends not in school 1 Doing school work whilst other people are at home
f Worrying about catching Coronavirus Tt NByGdoaov KIFEgAy3 G2 3F2 G2 62N
1 Other activities nousually associated with school, e.qg. g2 NJ] SND
playing games 1 Staff understanding my needs abding flexible
i Staying 2 metres apart from people in school 1 Feeling unmotivatethnxious aboublended learning
9 Having access to phone and earphones in school 1 Examsetc. being cancelled


file:///C:/Users/championk-s/AppData/Local/Temp/Temp2_TeenCOVIDLife_Survey_-_SHINE_members.zip/TeenCovidLife%20Survey%20Questions%20for%20reference.pdf
file:///C:/Users/championk-s/AppData/Local/Temp/Temp2_TeenCOVIDLife_Survey_-_SHINE_members.zip/TeenCovidLife%20Survey%20Questions%20for%20reference.pdf
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Supporting vulnerable staff and rebuilding teams

1. Meet teams where they areg every person will be returning from different circumstances

2. Shield colleagues as much as we can from the stressful circumstance of returning to school and allow themnuat&saig plan in the
blended learning approach.

3. Some colleagues may be anxious about returning to the classroom, hax®sbtf etc. so we need to listen, identify their needs and
make sure they have been heard.

4. Ensure that staff are taking theirbreaksy R g+ f {Ay3 gl & FNRBY WiKS 220Q FYyR SyadaNB GKI
during the day.

5. Ensure formal and informal support for probationers and other new staff.

The 5 Rs of Recovery tmdress vulnerability andlose thelHttachmenttap
Environment entering, hygiene, exit
Learningsignal, pause, insist
Celebrate: affirm
Classroom interaction: teacher:learner, peer:peer, teacher:teacher, teacher:parent/carer
Positive framing: warm, supportiveielcoming
Clear expectations: relationships policy
3 | Retrieve Check for understanding: questionigdell me/show me what you did (metacognition); break it dowtell me your
knowledge/skills; dialogue and feedbadeacher:learner, peer:peer, teacheedcher, teacher:parent/carer
Evaluate blended learning pedagogy and approaches.
4 | Remap Learning goals by the end of Autumn term: looking baakere are the gaps; looking forward«ey knowledge and
skills; support for individuals; dialogue and feedbateacher:learner, peer:peer, teacher:teacher, teacher:parent/car
Evaluate blended learning pedagogy and approaches.
5 | Reteach Guided practice on specific knowledge and skills; build confidesbeck and rdeach as required; stepi-up ¢ can you
do it confidently? Can you apply itRialogueand feedback teacher:learner, peer:peer, teacher:teacher,
teacher:parent/carer. Evaluate blended learning pedagogy and approaches.

1 | Routines

2 | Relationships

E N I
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So what does this all mean féBlendedr HybridQearning?
Thefollowing articles are excellent:

https://teacherhead.com/2020/05/29/reestablishineteachingroutines/

https://teacherhead.com/2019/07/24/ideador-better-teachingteacherheadblog-collection/

https://teacherhead.com/2019/06/23/fromive-done-it-to-ive-learnedit-terminate-the-tyranny-of-the-task/

In terms of subject leaders this article might prove useful in August:

https://johntomsett.com/2020/06/13/thismuchri-know-aboutprovidingdirectionfor-my-subjectleadercolleaguegor-september/

LOQ@S Ifa2 I RRSR &a42YS &adzyYl NB RA kypathgdgical idéas that illkindaryirFourdeanddd orydeid lear@ngS 2 F
from August.These can be used with our learners, parents and carers as well, as it will help them understand why we are doing widimg are

| think an understanding of learning byeryone is going to make a big difference in the success of our blended approach and beyond so thank you
for considering the followin§ pages. Page 14 in particular is brilliant. Can | also refeetdocumentoverleafthat | know colleagues have fodn
very useful

Finally, I refer tattps://www.tes.com/news/coronaviruss-point-modekdeliveronline-learningwhich can be summarised as:

1. Start with some recap. 4. Give them models and scaffolds.
2. Introduce things slowly with practice after each part. 5. Review how they are doing.

3. Check on how studentre getting on and pick up on any
misconceptions.

The approach is retooling tHessonsrather than starting again from the beginningourlessons were created for a reason, they work. And they can

be made towork remotelyw 2 A SY A KAy SQa LINAYOALX S& Aa | gl & 2F ONBlFGAydednBélmz2ya GKI
these difficult times, this may be as close as we will get to aminnhttps://teacherhead.com/2018/06/10/explorinebarakrosenshineseminat
principlesof-instructionwhy-it-is-the-mustreadfor-all-teachers/



https://teacherhead.com/2020/05/29/re-establishing-teaching-routines/
https://teacherhead.com/2019/07/24/ideas-for-better-teaching-teacherhead-blog-collection/
https://teacherhead.com/2019/06/23/from-ive-done-it-to-ive-learned-it-terminate-the-tyranny-of-the-task/
https://johntomsett.com/2020/06/13/this-much-i-know-aboutproviding-direction-for-my-subject-leader-colleagues-for-september/
https://www.tes.com/news/coronavirus-5-point-model-deliver-online-learning
https://teacherhead.com/2018/06/10/exploring-barak-rosenshines-seminal-principles-of-instruction-why-it-is-the-must-read-for-all-teachers/
https://teacherhead.com/2018/06/10/exploring-barak-rosenshines-seminal-principles-of-instruction-why-it-is-the-must-read-for-all-teachers/

With the imposed restrictionsselfregulation is more important than ever. Ti@EducEndowFountsinew Home Learning approach planning
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framework can help use metacognitive strategies to plan out a learning sequences. Availablethergbuff.ly/3cEujWA
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https://twitter.com/EducEndowFoundn
https://t.co/X94dbJrc6K?amp=1
https://twitter.com/rs_network/status/1262994729475719169/photo/1
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